
 

 
 

Special Educational Needs and Disabilities Policy 
 
 
Safeguarding statement  
 
At Holybrook Primary School we respect and value all children and are committed to providing a 
caring, friendly and safe environment for all our pupils so they can learn, in a secure atmosphere. We 
believe every pupil should be able to participate in all school activities in an enjoyable and safe 
environment and be protected from harm. This is the responsibility of every adult employed by, or 
invited to deliver services at school. We recognise our responsibility to safeguard all who access 
school and promote the welfare of all our pupils by protecting them from physical, sexual and 
emotional abuse, neglect and bullying.  
 
Equality Statement  
 
We have carefully considered and analysed the impact of this policy on equality and the possible 
implications for pupils with protected characteristics, as part of our commitment to meet the Public 
Sector Equality Duty requirement to have due regard to the need to eliminate discrimination, advance 
equality of opportunity and foster good relations.  
 
At Holybrook Primary School, children learn in an atmosphere of courtesy, kindness and respect. By 
providing a stimulating, caring and enjoyable environment we aim to ensure that each individual is 
able to fulfil their potential.  
 
Holybrook is a fully inclusive school, committed to ensuring the best possible outcomes for all of the 
children in our care. We strive to ensure that all pupils achieve their potential socially, emotionally and 
academically in all areas of the curriculum (regardless of their gender, ethnicity, social background, 
religion, sexual identity, physical ability or educational needs.)  
 
We embrace the fact that all children are different and unique, therefore their educational needs are 
individual and unique; we continually develop and modify our provision to ensure that the needs of all 
learners are met.  
 
This policy provides information and guidance for parents, staff and Governors on our approach to the 
provision and additional support required by the SEND Code of Practice for children with Special 
Educational Needs and Disabilities as set out in the 2014, Children and Families Bill. The Code of 
Practice states the rights and duties introduced by the Special Educational Needs & Disability and 
Equality Act 2010.  
 
At Holybrook primary school the quick-start guide (See Appendix B) is designed to give a 
comprehensive overview of the ‘graduated approach’ to SEND.  
 
The specific aims of this SEND policy are as follows:  
1.  To provide a definition of Special Educational Needs and Disabilities. (SEND)  

2.  To set out roles and responsibilities in relation to SEND.  

3.  To outline the four areas of special educational needs.  

4.  To outline procedures for the identification of pupils with SEND 

5.  To outline how provision is decided and evaluated.  

6.  To outline Holybrook’s ‘graduated approach’ to SEND.  

7.  To provide an outline of how this ‘graduated approach’ is applied in practice.  

8.  To show measures taken to ensure that the views of children and their parents/carers are at the 
heart of SEND provision.  

9.   To set out how SEND provision is funded.  

10. To outline arrangements for considering complaints about SEND provision.  



11. Summary.  
 

1. Definition of Special Educational Needs 
  

Children have special educational needs if they have a learning difficulty that calls for additional 
and different provision to be made for them.  
 
Children have a learning difficulty if they:  
 
o   Have a significantly greater difficulty in learning than the majority of children of the same  age.  

o  Have a disability that prevents or hinders them from making use of educational facilities of a kind 
generally provided for children of the same age.  

o  Are under compulsory school age and fall within the definitions above or would do if special 
educational provision was not made for them.  
(2014 SEN Code of Practice)  

 
2. Roles and responsibilities in relation to SEND  
 
The class teacher is responsible for:  
 
o  Monitoring the progress of all children.  

o  Providing Quality First Teaching that is carefully adapted to the needs of pupils to ensure that all 
children reach their full potential.  

o  Identifying, planning and delivering any additional support that may be needed. This might include 
targeted learning, small group work or a personalised curriculum. If work is to be delivered by 
another member of staff they will be trained, work planned for them or work taken from a published 
Wave 2 programme.  

o  Discussing any initial concerns with parents/carers and highlighting these concerns to the school’s 
SENCo.  

o  Writing and evaluating individualised learning plans and sharing these with parents/carers at least 
termly.  

o  Ensuring that they follow the school’s SEND policy.  

o  Ensuring that any other adults who work with SEND children in school are aware of their strengths 
and difficulties. Helping other adults to deliver the planned program to help individual pupils to meet 
their targets.  

 
The SENCo is responsible for:  
 
o  Writing the school’s policy for Special Educational Needs and Disabilities.  

o  Coordinating all of the provision for pupils with Special Educational needs or Disabilities.  

o  Ensuring that parents/carers are:  

 - Made aware of any concerns regarding their child’s progress.  

 - Involved in supporting their child’s development.  

 - Involved in evaluating and reviewing their child’s progress towards set targets.  

o  Liaising with outside agencies to support children’s development.  

o  Updating the schools SEND register.  

o  Ensuring that there are in-depth records of children’s needs, targets and progress.  

o  Providing support to teachers and teaching assistants so that they can help all children to reach 
their potential.  

 
The Head of School is responsible for:  
 

 The day to day management of all areas of the school’s work including provision for pupils with 
Special Educational Needs or Disabilities.  

 Working closely with the SENCo and class teachers to delegate responsibilities and to ensure 
that the needs of all children are met.  

 Keeping the Governing Body informed of any issues related to SEND.  
 
 



The Governing Body is responsible for:  
 

 Determining the school's general policy and approach to provision for children with Special 
Educational Needs and Disabilities, in co-operation with the Head of School  

 Establishing the appropriate staffing and funding arrangements and maintain a general 
oversight of the school's work.  

 
3. The four areas of Special Educational Need  
 
Special educational needs and provision can be considered as falling under four broad areas:  
 
1.  Communication and interaction  
2.  Cognition and learning  
3.  Social, mental and emotional health  
4.  Sensory and/or physical needs  
 
‘Many children and young people have difficulties that fit clearly into one of these areas; some have 
needs that span two or more areas; for others the precise nature of their need may not be clear at the 
outset.’ (2014 Code of Practice)  
 
4. Identification and Assessment of SEND  
 
Initial concerns about a child’s progress or development may come from:  
 
o  The class teacher expressing concerns that a child’s progress has slowed or stopped or that they 

are finding learning, or any other area, especially difficult.  

o  The school’s rigorous assessment cycle highlighting that a child has not made the progress 
expected or that they are falling behind other children of their age.  

o  A health professional such as a GP or Health Visitor following a medical concern or diagnosis.  

o  Previous educational settings such as nurseries or children’s centres.  

o  Parents approaching school with their concerns about a child’s development.  

o  The child expressing concerns about their own learning or development.  
 
SEN information is recorded and stored in children’s individual files which are kept securely in the 
SENCo’s office.  Pupil’s learning plans are kept electronically on the school’s secure computer network 
for teachers and can be accessed at any time.  
 
4.1 Identification prior to entry:  
 
Pupils entering school with special educational needs will be identified through close liaison with 
feeder resourced nurseries/schools, consultation with support and health agencies and with 
parents/carers.  
 
4.2 Assessment and Identification in Foundation Stage  
 
At Holybrook, we recognise that many of our children enter school with verbal, cognitive and social 
skills that are below those expected for their age, and that they may need time to adjust to the 
demands of school-life. Unless there is a specific learning or physical difficulty already identified, 
children’s progress towards the Early Learning Goals will be closely monitored during the first term of 
the Nursery/Reception year. During the second term the Nursery/Reception teacher and the SENCo 
will discuss any concerns about the progress of identified children, and set targets and success criteria 
accordingly. The class teacher and SENCo will review these targets and, if the child is still developing 
below age-related expectations, a decision will be made whether to place the child on the SEND 
register.  
 
At Holybrook Primary School we make use of the Bradford Early Years range descriptors (Appendix 
F) to identify children who are falling behind age related expectations and to support our judgements 
on whether there may be a Special Educational Need.  
 
Assessment and Identification in Key Stage 1 and 2  



 
4.3 Communication and interaction needs including Autistic Spectrum Disorders  
 
Pupils with Communication and Interaction needs may have problems with one or more areas of 
speech, language or communication; including difficulties in understanding language or in making 
themselves understood. With parental consent, a referral may be made to a Speech and Language 
Therapist (SALT) in order to further understand needs and to gain advice on appropriate provision.  
At Holybrook, we employ a SALT who visits the school for a day per fortnight and carries out in-depth 
assessments and sets programmes of work for individual or groups of children. 
 
Autistic Spectrum Disorders (ASD) are a range of complex conditions which may affect social 
interaction, communication and understanding of the world. Where an Autistic Spectrum Disorder is 
suspected the SENCo will make a referral to the school nurse who may then refer to other health 
professionals such as the Child and Adolescent Mental Health Services (CAMHS) to seek a formal 
assessment.  
 
4.4 Cognition and learning needs  
 
Children with difficulties with Cognition and Learning will learn at a slower pace than other children 
and may have greater difficulty than their peers in acquiring basic literacy or numeracy skills or in 
understanding concepts.  
 
At Holybrook, we have a rigorous assessment and progress monitoring procedure in place. Children 
are assessed half-termly using National Curriculum level descriptors on the Classroom Monitor 
software. During teachers’ regular pupil progress meetings, children who are falling behind are 
identified.  Where there is concern that a child’s progress has slowed or stopped or that they are falling 
behind their peers, teachers, with support from the school’s SENCo, will begin to consider what 
barriers to learning a child may have and what additional provision may need to be put into place to 
help a child to progress. Targets will be set and the additional provision will be reviewed after a suitable 
period of time. A decision will then be made as to whether further provision is needed and whether to 
add the child to the schools SEND register.  
 
We make use of the Bradford Range Descriptors for Cognition and Learning (see Appendix F) to 
support our judgments as to whether a child may have a Special Educational Need. The range 
statements help teachers to identify children who are falling below age-related expectations, as well 
as giving an indication of what level of support needs to be implemented.  
 
The needs of children with Specific Learning Difficulties will be assessed using Bradford Range 
Descriptors for Specific Learning Difficulties (see Appendix F) and appropriate provision made. Where 
a specific learning difficulty is suspected a referral to the Cognition and Learning Team may be made.  
 
4.5 Social, Mental and Emotional Health  
 
Children who have Social, Mental and Emotional Health Needs may have immature social skills and 
find it difficult to make and sustain healthy relationships. These difficulties may be displayed through 
the child becoming withdrawn or isolated, as well as through challenging, disruptive or disturbing 
behaviour.  
 
The class teacher, with support from the SENCo, will usually identify where a child’s social or 
emotional difficulties prevent them from learning or developing healthy relationships. Bradford’s 
Social, Emotional and Mental Health Range descriptors will aid the identification of need in these 
areas. Where this is identified the focus of provision will be to develop social skills, self-esteem and 
emotional literacy with a view to developing learning readiness.  
 
Holybrook has experienced and trained staff to deliver Nurture provision to a specific and small group 
of children. Pupils learn literacy and numeracy skills through a topic-based approach whilst also 
receiving specific teaching to develop their social and emotional understanding.  The school has also 
contracted a counselling service called Place2Be which works in school for two days a week.  
 



With parents’ consent, children can work with trained counsellors to talk through any emotional 
difficulties they may have. This work is monitored for effectiveness pre and post the counselling period.  
  
The ‘Rainbow’ Nurture room may be used to support children in KS1 who have social or emotional 
needs during morning sessions. Key Stage 2 children may receive Nurture provision in the Year 3&4 
Nurture room. Progress towards improved self-esteem and emotional well-being will be monitored and 
regular Boxall Profiles completed by the Learning Mentor or HLTA delivering these sessions.  
 
Staff at Holybrook recognise that behavioural difficulties do not necessarily mean that a pupil has 
SEND; where these are apparent, assessment will be used to determine whether these are the result 
of unmet learning or communication difficulties. If a learning or communication difficulty is identified 
appropriate targets and provision will be put in place following the ‘graduated approach’.  
 
The Bradford Behaviour Support Services colour-coded range descriptions (see Appendix F) will be 
used to prescribe a ‘best fit’ level of need and to identify the provision which may be appropriate for 
children whose behaviour continues to have an adverse effect on their learning or social development.  
 
Where there is concern that a child’s behaviour may be the result of mental health problems the 
school, with parental consent, will consult specialist agencies for support and to seek specialist 
provision.  
 
If it is thought that housing, family or other domestic circumstances may be contributing to the 
presenting behaviour, the SENCo and Parental Involvement Worker (PIW) will work closely with the 
child’s parents or carers to implement appropriate family support. A multi-agency approach, supported 
by the use of the Common Assessment Framework (CAF) may be appropriate. 
 
4.6 Sensory and physical needs  
 
Identification of the range of support needed for children with physical Difficulties or Sensory 
Impairments will be made using the range guidance from the Local Authority. Referral for support from 
external agencies will be made by the SENCo with parental consent.  
 
5. Provision  
 
Provision is always implemented based around the child’s individual needs and is carefully tailored to 
meet specific targets. For children with SEND provision will take into account the possible need for 
support in developing social relationships and will focus on enabling inclusion for all pupils.  
 
Provision and specific interventions will be regularly evaluated to monitor their appropriateness and 
effectiveness. This will include assessment of pupil’s attainment at entry and exit to the intervention 
using appropriate data.  
 
Children identified as having social, emotional and behavioural difficulties will be assessed by the 
class teacher on entry using the Boxall Profile. This will be repeated on exit to an intervention in order 
to evaluate provision and to set future targets. Parents/carers and children will be invited to become 
more closely involved in their child’s learning and to give their views on the targets/ provision put in 
place.  
 
Whole school provision will be recorded on a provision map (see Appendix G) and detailed records of 
interventions will include all participating children, evaluations of progress, and details of intervention 
strategies used.  
 
The SENCO, in consultation with colleagues, will continue to investigate and evaluate new intervention 
strategies as they become available to broaden and enrich the curriculum and to meet the diverse 
needs of our pupils. All intervention strategies will be based on need and not age. In this way children’s 
individual learning needs are met on a personalised level.  
 
 
 
 



6. The ‘Graduated Approach’ to SEND  
 
Once a possible Special Educational Need or Disability has been identified a cycle of assessment, 
planning, provision and reviewing will be used to ensure that the provision in place is the most 
appropriate in enabling a pupil to make good progress and secure good outcomes. As a greater 
understanding of a child’s needs and difficulties is developed decisions will be revised and provision 
altered as appropriate. If necessary more frequent review and more specialist expertise will be drawn 
on in successive cycles to ensure that provision and intervention meets the needs of the pupil.  
 
7. The Graduated Approach in practice  
 
At Holybrook Primary School we are committed to setting personalised development targets for all 
pupils. Pupils and their teacher meet termly to review progress and to set targets for the coming term. 
Where a child has been identified as having a Special Educational Need or Disability using the 
Bradford Range Descriptors these targets will be carefully tailored to address the child’s primary area 
of need. Quality First Teaching is carefully adapted to suit the child’s preferred learning style and 
specific strategies are employed to help the child to meet these targets. These children will usually fall 
within level 1 of the Bradford Range Descriptors.  
 
Where it is felt that the gap is not being closed by specially differentiated quality first teaching it may 
be considered appropriate to place the child in a small intervention group with children who have 
similar needs. The intervention will be carefully planned to address the children’s needs and will be 
led by a trained adult. The effectiveness of provision and children’s progress towards set targets will 
be monitored regularly. These children will usually fall within level 1 or 2 of the Bradford Range 
Descriptors.  
 
If it is felt that a child has very individual needs or that provision cannot be effectively in a group, 
Personal Learning Plan (PLP) or Personal Behaviour Plan (PBP) will be written (see Appendix C and 
D). This will outline in express detail what the child’s individual needs are and what provision is to be 
put in place to help them to meet their targets. The child’s teacher will ensure that these targets are 
SMART (Specific, Measurable, Attainable, Realistic and Timely). These children will usually fall within 
level 2 or 3 of the Bradford Range Descriptors.  
 
Holybrook is committed to working in close collaboration with a number of professional agencies 
outside of school to ensure that children’s’ needs are fully met.  
 
Where it is felt that a child has additional needs or barriers to learning that cannot be overcome through 
Quality First Teaching and Specific small group interventions advice may be sought from professional 
agencies outside of the school. In these cases the class teacher or SENCo will contact the parents to 
discuss the need for outside agency involvement and to gain their consent for the referral to be made. 
Children’s targets and provision will be updated light of advice from other professionals and their 
recommendations will be shared with parents.  
 
Where a child is identified as needing a particularly high level of individual or small group support 
which cannot be provided from the budget available in school an Educational Health Care Plan (EHC 
plan) may be applied for. This will be done with the consent of the parents/carers and in collaboration 
with other professionals. The EHC Plan will give in-depth details of the child’s needs and provision. 
Parents will be made aware of the right to apply for a ‘Personalised Budget’ to meet their child’s needs.  
 
Teachers will review PLPs and PBPs for children each term. These will be completed in collaboration 
with the child where appropriate and parents/carers will be invited to express their opinions on targets, 
provision and progress. An Annual Review will be held by the SENCo for children with an EHC plan, 
to which all relevant parties will be invited. These children will usually fall within range 4 or above of 
the Bradford Range Descriptors. 
  
Where a ‘statement of Special Educational Needs’ is already in place Annual Reviews will continue 
and the statement will be transferred to an EHC plan within three years. 
 
 
  



 
8. Putting children and families at the heart of our practices  
 
We firmly believe that provision for children with SEND cannot be completely effective without 
cooperation with children and their parents/carers and value their unique knowledge of the child’s 
needs.  
 
Through our target-setting approach, children are fully included in evaluating their own learning and 
in setting targets for future learning in cooperation with their class teacher.  
 
At Holybrook this is extended throughout the graduated approach to SEND through shared Personal 
Learning Plans and Personal Behaviour Plans. Children will be involved in agreeing the provision that 
is to be put into place to help them to meet set targets. They will also identify ways in which they can 
help themselves to achieve their targets. 
 
Targets and provision will be shared with parents/carers at least termly. This is usually done at parents’ 
evenings where parents will be given the opportunity to share their views on their child’s needs, targets 
and provision put into place.  
 
For children with an EHC plan an Annual Review will be held in addition to these meetings. This gives 
an opportunity for Parents/Carers, the school and other relevant professionals to discuss a children 
progress, provision and targets. The child’s views will be sought prior to the Annual Review and where 
appropriate, the child will be invited to attend the review.  
The PIWs liaise between families and school offering support and advice when needed.  
 
9. Funding for SEN  
 
The Head teacher, in consultation with the SENCo and Governors, will allocate the annual budget for 
SEND. This will be governed by the formula applied by Education Bradford and adjusted by additional 
funds as dictated by the Governor’s usual budgetary procedures.  Where an EHC Plan is in place 
parents have the right to apply for a personalised budget for their child.  
 
10. Arrangements for considering complaints about SEN provision  
 
Holybrook Primary School follows the Local Authority complaints procedure. In the first instance it is 
expected that any complaints will be dealt with through informal discussion with the relevant members 
of staff, including the SENCO and the Headteacher.  
 
 
 
 
 
 
SENCo Joanna Jackson (Holybrook Primary School)  
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Appendix A- Glossary of terms 



 

Annual review A yearly review of a statement of special educational needs. 
Appropriate progress Progress in line with targets that would be appropriate for a child of similar age and aptitude. 

Assessment An ongoing process of finding out a child's progress, achievements, strengths and needs. 

Attention deficit 

disorder (Abb) 
A diagnosis that is based on difficulties with attention and impulsiveness. 

Autism spectrum disorder 

(ASb) 
Autism disorders are ranged on a spectrum that is characterised by social, 

communication and learning difficulties. 
Chronological age Age in years and months. 
Code of practice A guide for early education settings, schools, local authorities and those that help them, on 

meeting their responsibilities for children with special educational needs. 
Community paediatrician A doctor employed by the health service, who plays a major role in early identification of 

special educational needs. 
Differentiation The ways in which the curriculum and teaching are adapted to meet a range of needs. 
Educational psychologist (EP) Educational psychologists are trained in psychology, pedagogy and child development. They 

provide advice, consultation and assessment to schools and other settings. 
Education Health and Care plan 

(EHC Plan) 
A legal document written by the local authority that sets out a child's needs and the extra 

help they should get. 
Group learning plan A plan setting out targets and special provision for a group of pupils. 
Health visitor A qualified nurse with additional training. 
Hearing impairment (HI) A loss of hearing, which ranges from profound and permanent deafness to lesser, 

temporary levels. 
Individual education plan 

ffEP) 
A working document setting out the targets and the support to meet special educational 

needs that is additional to or different from that provided for others.  
Inclusion A process of educating children within their community. 
Learning difficulty A school aged child has a learning difficulty if he or she finds it much harder to learn than 

other children of the same age or if he or she has a disability that hinders them from using 

educational facilities. 
Learning mentor A school based professional, who works alongside teaching and pastoral staff to support 

individual pupils to overcome barriers to learning. 
Mainstream school A local school, which caters for all children. 
Modification A change made to the national curriculum to make it more accessible for a child. 
National curriculum This sets out the entitlement to learning for all pupils. 
Peer group Other children of a similar age, interests or abilities.  
Performance levels (P levels) Levels below national curriculum level one in the form of a series of learning objectives. 
Positive Assertive Mentoring A whole school approach which rigorously integrates target setting, tracking, mentoring & 

checking systems to aid pupil progress. 
Sensory impairment (SI) An impairment of hearing or vision. 
Social worker A person employed by the local authority, who is trained to provide support and advice for 

parents and families on social/care issues. 
Special educational needs 

coordinator (SENCo) 
The member of staff with responsibility for coordinating special educational provision within a 

school or early education setting. 
Special educational provision The extra or different provision made for children with special educational needs.  
Specific learning difficulty 

(SLb) 
A brain based learning difficulty that manifests in delays in specific areas, including reading 

and writing. E.g. dyslexia, dyscalculia etc. 
Speech and language 

therapist (SALT) 
A person trained to assess and treat speech, language, voice and fluency disorders. 

Statutory assessment A multi-disciplinary assessment of special educational needs, which have not been met by 

provision put in place by the school. 
Transition plan A plan, written after the annual review, drawing together information from different 

people into a plan for the child's transition to a new class or school. 
Visual impairment (VI) A loss of vision that ranges from profound through to lower level. 

 

 

 

Appendix B 



 
 

HOLYBROOK PRIMARY SCHOOL     

  

SEND - The Graduated Approach 

 

Identification of an initial concern about a child  

Children with SEN are identified through termly discussion between class teacher and SENCo or through 
pupil progress meetings between class teachers and senior leadership team.  They can also be identified 
through discussion with parents. 
 

 Use of class tracking data to highlight slow progress  

 Provision made for a child within an intervention group  

 Support identified on the school’s whole-school provision map 

 Progress monitored by class teacher and Senior Leadership Team  

 Where child meets criteria for range 1 using the Bradford Range Descriptors, SENCo places child on 
‘concerns’ register. 
 

1) Identification of children with Special Educational Needs or Disabilities   

 

When a child is receiving group intervention or support from range 1 but is not making progress, they might 

be progressed to Range 2 and placed on the SEND register. This can be done in several ways:   

 Identification through termly discussions between SENCo and class teachers or at pupil progress 

meetings with senior leadership 

 Through school tracking system (half termly assessment results)   

 Use of Bradford Range Descriptors to establish that the child’s needs meet the Range 2 criteria.   

 Through identifying physical difficulties (involvement of external agencies)  

 Through screening for specific learning difficulties  

  
2) Child placed on SEND register and Personal Learning Plan (PLP) or Personal Behaviour Plan (PBP) 

written 
 
This will happen in discussion with SENCo. The area/s of concern will be identified   
 

 Intended support and provision identified to help child to meet these targets.  

 Teacher writes PBP and PLP. These are saved electronically and paper copies saved in pupil’s own 
hanging file in SENCo’s office.  

 SMART (Specific, measurable, achievable, measurable, timed) learning targets set   

 Behaviour targets set for Social, Emotional and Behavioural Difficulties.   

 Parents’ views sought including how they can help their child reach their targets  

 Child’s views sought about how they can help themselves to reach their targets  

 Parents receive a copy of the PLP or PBP along with the Parents’ Guide  
  

3) Review of progress through termly assessment/records from intervention strategies.   

Discussion with teacher and SENCo on a termly basis to review SEN support being offered.  
 

 Discussion with parents/carers.  



 Discussion with child.  

 New targets set and appropriate provision put into place.  

 Annual Review held for pupils who have an EHC Plan.    

 Copies of completed paperwork to be filed in SEN filing cabinet in child’s own hanging file  

 Targets / strategies to be shared with all staff working in the classroom. 
  

4) Decision to remove from register/ move to the next stage of the ‘Granulated Approach’   

This can be done in termly discussions with SENCo. 
 
Removal from register: 

 SENCo and teacher review evidence including data 

 Parents to be informed if their child is no longer meeting range 2 criteria and is therefore not on the 
SEND register. 

 Discussion with child.   

 Child placed at range 1 on the concerns register, so progress can be monitored for a further term. 
 
Move to range 3: 

 Parents/carers informed and their views sought. Their permission is required for referral to outside 
agency. 

 Discussion with child.   

 SENCo to complete paperwork for referral to appropriate agencies for child moving from ‘range 2’ to 
‘range 3’. 

 For child to be at range 3, evidence of 16.5 hours of 1:1 provision must be shown on an individual 
provision map. 

 Evidence of provision of range 3 support to be provided by class teacher. 
 

SENCo to keep SEND register updated, noting down changes to range provision. SENCo to liaise with outside 

agencies. 

 

5) Referral for EHC assessment 

This will be considered if: 

 A child is meeting a significant number of range 4 criteria 

 A child is not progressing despite 16.5 hours of 1:1 provision being made. 

 The teacher can evidence very little progress over at least two terms 

 Outside agencies agree with school’s judgement and provide supporting documents as evidence of 

the application 

 Parental views sought 

 Child to complete a ‘This is me’ document, which seeks their views. 

 SENCo to fill in relevant paperwork and coordinate meetings. 

 

 

 

 

 

 

Appendix C – Behaviour Plan 



Holybrook Primary School 

 

                   XXXXX 

                    Year group: 6 

         Personal Behaviour Plan 2016-17 

 

SEN Range  Tick  
Range 2  

(old school action) 
  

Range 3  
(old school action plus) 

x 

Range 4 (statemented) 

 
 

 
Progress Data  

 
  

Outcomes 
previous year 

 
Autumn 1 

 
Autumn 2 

 
Spring 1 

 
Spring 2 

 
Summer 1 

 
Summer 2 

Reading 5 beg 5 dev 5 dev     

Writing 5 beg + 5 dev 5 dev     

Maths  5 sec 6 beg 6 beg     

 

XXXX strengths XXXX difficulties 

 

 XXXX enjoys answering questions in main inputs 

 XX likes the ‘right/wrong’ of Maths 

 Playing team games 

 Working 1:1 

 Making positive contributions – doing jobs/helping 

 

 Getting things wrong (this is getting better) 

 Writing 

 Afternoons 

 Unstructured times 

 Independent work 

 Criticism 

 Authority/rules 

 Perception of being treat differently 

 Being loud to gain attention 

 Being rude/confrontational when angry 

 Following instructions 

  
 

 
Outside agency involvement (if relevant) 

Behaviour team 
Previous social care involvement 

 
 

 
How do the parent/s feel about the child’s behaviour? 
 
 

 

  
 
 

What do you think are the functions of his challenging behaviour? What is he seeking? 
(There may be more than one element happening in your child’s case. Try to analyse what’s going on.) 

 

Getting social interaction with adults? With peers? 

Xxxxx will actively seek attention from adults and peers with 
disruptive behaviours.  

Trying to gain some control in their life? 

XXXX  wants to be in control of every situation. He challenges 
adults and will question their responses to his behaviour. 

Avoidance (of people, places, activities) Expressing emotion / reducing stress? 

Child’s photo 



Xxxxx’s behaviour in some lesson stems from trying to avoid 
completing work which he sees as too difficult, which is often 
writing and reading.  
 

xxxxx ‘locks up’ when frustrated/angered by a situation. Need to 
get him to express what has happened in the situation.  

Increasing / reducing stimulation? 
 

Something else? 

Xxxxx sees himself as a lower achieving child which is not an 
accurate description of his achievements.  

 

 

Strategies to support XXXXX 
 

 
These may be environmental / social / learning 
changes: 
 

 Personal desk which he has the choice 
to go to in all lessons  

 Provision area 

 Enjoys working with XXXX in Maths 

 

 Hand hold, by adults known to him, as a positive touch strategy 

 Remind XXXXX we want him in our classroom and in our school 

 Nip in the bud any behaviour issues from breaks/lunch before entering 
the classroom 

 Hand on shoulder as non-verbal strategy for low level disruption 

 Engage XXXXX with a positive conversation each morning 

 Give him jobs/tasks to do in school e.g. hand out milk 

 Short term motivation e.g. going to Minecraft Club 

 

Priority targets for the child: 
 

‘Learning Deal’ 

Priority targets for staff: 
 

 How do we speak to the child?  

 Preventative systems?  

 Does this need higher level support from the Inclusion 
Team or other agency? 

 

 
1. I will do as I am asked by an adult, no arguing. 

 

Low level, private sanctions – avoid a public confrontation. Use 
calm voice and body language. Ensure XXXX has heard the 
instruction.  

 
2.  Aim to work independently for longer than 15 minutes (with 
check ins) 
 

Ensure in all lessons, XXXXX has had a check in with an adult – 
give positive attention (privately) for positive learning 
behaviours. 

 
3.  I will answer adults when I am asked a question  
 

Give xxxxx the option of writing it down. 
May need to speak with an adult different to the person 
reprimanding. 

 
4. I will stay in the classroom during lessons 
 
 

Remind xxxxx of his options if feeling frustrated – going to desk, 
moving away from current seat, sitting nearby an adult. 

 

Review November 2016 
 

Teacher review: 
 

Next steps: 
 
 
 

Parent review including what they will do to support their 
child: 
 
 
  

Pupil review of their learning deal: 
 
 
 
 
 

 
 
 

 
 

Review January 2017 
 



Teacher review: 
 
 
 

Next steps: 
 
 

Parent review including what they will do to support their 
child: 
 
 
 
 
 

Pupil review of their learning deal: 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Appendix D – Personal Learning Plan 



Holybrook Primary School 

 

                       XXXXXXXX 

Year group: 6 

Personal Learning Plan 

 

XXXX strengths XXXXXX difficulties 

 Friendly and pleasant 

 Eager to please 

 Positive attitude to her learning 

 PE 

 Home reading 

 Can ignore silly behaviour and concentrates well 

 

 Punctuation 

 Reading understanding and fluency 

 Spelling 

 Counting in tens 

 Times tables 

 Recognising different operations 

  
 

 
Outside agency involvement (if applicable) 

 

 n/a 

  
 

 
What can we aim for this year? 

 

 
How are we going to achieve this? 

 
 
 

SEN Range 

  
 

Please tick 

 
 

SEND area/s of 
need: 

 
 
 

 
Please tick 

 
Communication and 

interaction 
 

 

Range 2 
(old school action) 

x Cognition and learning 
 
 

x 

Range 3 
(old school action 

plus) 

 Social, emotional and 
mental health 

 

 

Range 4 
(statemented) 

 

 Sensory or physical 
needs 

 
 

 

 
Progress Data 

 
  

Outcomes 
previous 

year 

 
Autumn 1 

 
Autumn 2 

 
Spring 1 

 
Spring 2 

 
Summer 1 

 
Summer 2 

Reading 3 beg 3 dev 3 dev+     

Writing 2 sec 3 dev 3 dev+     

Maths 4 beg 4 dev 4 dev     

Child’s photo 



 

 For XXXX to consistently punctuate her sentences correctly 
using a wide range of punctuation e.g. . , … ! ? () – 

 For XXXXX to become more independent when checking her 
spellings and using spelling resources around her to edit and 
correct. 

 To use phonetic strategies to help her decode unfamiliar words 

 To make use of jottings and resources in maths to help her 
understanding. 

 For XXXXX to have a secure knowledge of her 2, 3, 4, 5, 9 and 
11 multiplication tables. 

 
 
 
 
 

 

 Small group teaching in English 

 Interventions with Mr XXXXXX 

 Use of Lexia. 

 Use of Pi Corbett Talk for Writing. 

 Twice daily 1:1 reading with Mr XXXXXX 

 Regular guided reading sessions. 

 Small group teaching in maths 

 
 

Review October 2016 
 

Teacher review: 
 

Next steps: 
 
 
 
 
 
 
 

Parent review including what they will do to support their 
child’s progress: 

 
 
 
 
 

Pupil review including what they will do to help themselves 
to progress: 

 
 
 
 
 
 
 
 

  
 

Review January 2017 
 

Teacher review: 
 

Next steps: 
 

Parent review including what they will do to support their 
child’s progress: 
 
 

Pupil review including what they will do to help themselves 
to progress: 
 
 
 
 
 
 
 
 

 

 

 



Appendix E 

How do they work? 

A child with a PLP or PBP may have additional work individually or in small groups to help 

them reach finely differentiated targets.  This usually means “little and often” work with 

teachers and/or teaching assistants in addition to normal English and Maths lessons.  We 

vary times so children do not miss out on the same lessons every week.  Sometimes PLPs 

are informed by professionals from outside agencies, e.g. Speech therapists, Occupational 

therapists, Educational Psychologists etc.  School works closely with colleagues from other 

agencies to support our children. 

Plans are usually reviewed termly, although for some children we review them more 

frequently.  The PLP/PBP may be updated with new targets, or the child may have made 

sufficient progress and the PLP/PBP can come to an end.  Parents will be informed and you 

will be asked for your comments/input. 

 

 

Frequently asked questions: 

Q:  My child has a PLP or PBP.  Does this mean they will always need one? 
A: Not necessarily.  Some children may need their learning breaking down into smaller steps 
throughout their life in school, while others may only need additional help for a short time. 
 
Q:  If my child has a PLP/PBP does this mean they will get an extra person to support them? 
A:  No.  Children with a PLP/PBP have individual needs additional to other children.  This 
usually means they get extra help in small groups or individually, but does not entitle them 
to an extra member of staff to work alongside them.  Some children’s needs are such that 
they are allocated additional support as part of their Education and Health Care Plan (EHCP), 
a legal document for children with very complex SEN. 
 
Q:  My child has a PBP.  Can they still be excluded for poor behaviour? 
A:  Yes.  Unsafe, disruptive behaviour compromises the welfare and education of everyone 
at school.  If, despite additional support, unsafe and disruptive behaviour occurs, a child can 
receive an internal or external exclusion dependent on the level of behaviour, in line with 
our behaviour policy.  
 
 
 

 

Holybrook Primary School 
 
 

 
 

 

 

A Guide Book for Parents:  SEN, PLPs & PBPs 

The purpose of this guide is to: 

 Explain what SEN is 

 Explain what PLPs and PBPs are 

 Explain how they work in school 

 Answer any general questions you may have about PLPs 

and PBPs. 

If you would like to discuss any aspects of the SEN process in 

more detail, please contact Miss Jackson, who is our Special 

Needs Coordinator (SENCo) and Deputy Headteacher. 

 



What does Special Educational Needs (SEN) mean? 

A child may be identified as having SEN within school because 

they are struggling to learn at the same rate as most children of 

their age. They may need extra and different help than most 

children of the same age in their class. 

Children may need extra help because of a range of needs, such 

as thinking, remembering and understanding, physical or sensory 

difficulties, emotional and behavioural difficulties, or difficulties 

with speech and language, or how they relate to or behave to 

other people. 

Many children will have Special Educational Needs of some kind 

during their education.  Schools can help most children overcome 

the barriers their difficulties present quickly and easily.  But a few 

children will need extra help for some or all of their time in 

school. 

The vast majority of children with SEN are educated within 

mainstream school, supported by teachers, support staff and any 

additional resources necessary.  Some children with extremely 

complicated SEN are allocated places at a school with Specialist 

Provision as part of a legal Education, Health and Care Plan 

(EHCP), the new name for a Statement of SEN. 

 

 

So SEN could mean that a child has difficulties with: 

o All of the work in school 
o Reading, writing, number work or understanding information 
o Expressing themselves or understanding what others are saying 
o Making friends or relating to adults 
o Behaving properly in school 
o Organising themselves 
o Some kind of sensory or physical need which may affect them in school 

 

 

What is a PLP or PBP? 

Personal Learning Plans (PLPs) and Personal Behaviour Plans (PBPs) are designed 

to set out the strategies being used to meet a child’s identified needs. 

They set out: 

 Short term targets set for or with the child 

 The teaching strategies to be used 

 The provision to be put in place 

 When the plan is to be reviewed 

 Success criteria (what we are hoping to see achieved) 

 Outcomes (to be recorded when the PLP is reviewed) 
 

The PLP/PBP only records that which is additional to or different from the 
differentiated curriculum which is in place for all children in the class.  It focuses 
several priorities, chosen from those relating to the key areas of communication, 
literacy, mathematics and behaviour and social skills that meet the child’s needs.  
Information is shared with parents and their views and support sought on a termly 
basis. 
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SEN Guidance July 2016  

Social, Emotional, Mental Health 

 

 

 

 

 

 

 

 

 

 

 

Social, Emotional, Mental Health Descriptors 



The children and young people (C&YP) to whom this guidance relates will present with a range of features of social, 

emotional mental health difficulties which impact on  their learning and social inclusion.  Individual C&YP may 

display a range of these features which will vary in severity and intensity and which may change over time.  It is not 

expected that any C&YP will match all the descriptors listed below.   The descriptors may be used to support the 

identification and assessment of the needs of an individual C&YP: 

Social 

•     C/YP may be socially vulnerable, withdrawn or isolated within their peer group.  

 C/YP may have immature social skills, or lack the optimum level of social and emotional skills needed to cope in 

a whole school  environment without adult support for a proportion of the school day 

 C/YP may follow some but not all school rules/routines in the school environment 

 C/YP may have difficulties in social interactions/relationships with both adults and peers 

 C/YP may have difficulties with social interaction, social communication and social understanding which 

regularly impact on classroom performance 

 C/YP may struggle to maintain positive relationships with peers and adults.  

 C/YP may be slow to develop age appropriate self-care skills due to levels of maturity or degree of Learning 

Difficulties 

 C/YP may refuse to engage, be abusive towards staff and peers, may present as disengaged and may wilfully 

disruptive 

 C/YP may damage property 

 

Emotional 

 C/YP may show signs of stress and anxiety and/or difficulties managing their emotions 

 C/YP may have difficulty identifying their emotions or triggers and may need support to self-regulate, or may 

self-regulate in self-harming or anti-social ways 

 C/YP may have dysfunctional states of alertness; for example low states such as depression or boredom, or 

heightened states such as excitement or hyperactivity, and be unable to prevent these from affecting their 

prosocial ability.  

 C/YP may exhibit crisis which may be one off, prolonged or regular responses to anxiety, or they may be 

learned responses to undesired or stressful situations.  

 C/YP may be at risk of leaving the school premises or absconding during the school day 

 C/YP may show patterns of stress or anxiety related to  a specific context or a specific times of the day 

• C/YP may have difficulties expressing empathy or be emotionally detached.  

 C/YP may engage in high risk taking activities both at school and within the community  

 C/YP may need to be in control exhibiting bullying behaviours either as victim or perpetrator 

 C/YP may be over-friendly or withdrawn with strangers and at risk of exploitation 

 C/YP may be provocative in appearance and behaviour, and there could be evidence of over sexualised 

language or behaviours 



 

Mental Health 

 C/YP may be unpredictable and may exhibit patterns of behaviour that impact on learning and inclusion 

 C/YP may be disruptive or overactive and lack concentration in the classroom setting. 

 C/YP may be under assessment for mental health difficulties, acute anxiety and attachment issues. 

 C/YP could have a tendency to hurt others, self or animals. 

 C/YP may have issues around identity and belonging 

 C/YP may experience acute anxiety, fear, isolation, bullying, harassment, leading to controlling behaviours 

 C/YP may present with self-harming behaviour 

 C/YP may have attempted suicide 

 C/YP may engage in persistent substance abuse 

 

 

Presenting behaviour may also include: 

 A preference for own agenda and reluctance to follow instructions 

 Presenting with different behaviour with different members of staff. 

•     There may be patterns of regular school absence  

• C/YP may be disengaged from learning and significantly under-performing 

• C/YP may be verbally and physically aggressive  

• C/YP may be subject to neglect, with basic needs unmet or they may be preoccupied with hunger, illness, lack 

of sleep 

 C/YP may be identified as being at risk of CSE 

 

 

 

 

 



Appendix F - SEMH 

Social, Emotional and Mental Health (SEMH) Guidance 

Quality First Teaching 

Descriptor 

 

All children should be educated in a socially and emotionally differentiated learning environment 
and taught the social and emotional skills which underpin good behaviour and learning. 

The key areas are: 
An appropriate whole school ethos which includes a focus on the promotion of good mental health 

and wellbeing. 

A positive focus on attendance 

 A positive behaviour policy which is socially and emotionally differentiated to meet the needs 
of all pupils and reviewed with staff at least annually 

 A classroom and playground environment which focuses on positive relationships and the 
development of social skills 

 The provision of planned opportunities for pupils to learn social and emotional skills and build 
resilience 

 The recognition that some pupils may experience short term difficulties managing their 
emotions and behaviour 

Assessment  

and Planning 

 

 Systems in place to ensure effective behaviour management strategies 

 Systems in place which ensure effective consequences both positive and negative (rewards 
and sanctions) 

 Effective links between pastoral support, personal and social education, SEN and the 
curriculum 

 Differentiation of teaching and learning both academically and socially and emotionally 

Groupings 

for teaching 

 Mainstream classroom environments with attention paid to nurturing principles, developing 
positive relationships and the creation of a sense of belonging and safety 

 A quiet area in the classroom available for individual work or to allow pupils to calm/refocus 

 Attention paid to learning styles/any learning adjustments that may be necessary to 
accommodate these 

Human 

resources 

and staffing 

 

 Provision by class teacher, with additional classroom staff available as felt appropriate 

 Systems in place to facilitate good communication within classroom staff teams  and a shared 
understanding of how social and emotional issues and difficult events may impact on 
behaviour 

 Systems in place to encourage the establishment of good liaison and a common approach with 
parents/carers in order that they might be able to fully participate in decisions about their 
children  

 Staff support and training on issues related to emotional, social development, behaviour and 
good mental health 

Curriculum 

and 

Teaching 

Methods 

 Appropriate differentiation of the curriculum and all supporting materials socially and 
emotionally as well as academically 

 Assessment of preferred styles to inform teaching 

 Use of whole class social/emotional and behaviour targets both within the classroom and 
playground 

 The planned teaching of personal social and emotional skills (eg a curriculum such as SEAL)  

 Planned teaching of social communication skills 

Resources 

and 

Intervention 

Strategies 

 A range of additional provisions in place in school such as: school councils, peer counselling 
buddy schemes, circle time, breakfast clubs, lunchtime/after school activities, break time 
havens, life Skills teaching 

 Structured systems in place to support internal transitions between classes/activities, around 
school 

 Strategies in place to monitor attendance and punctuality which enhance communication 
between home and school 

 Systems for observing, auditing and assessing a pupils behaviour, monitored by SMT 

 Systems in place which enable pupils to easily communicate difficulties, worries e.g. “bullying 
box”, “worry book” 



 

 

 

Social, Emotional and Mental Health (SEMH) Guidance 

Range 1 -  School based responses (Mild) 

Descriptor 

 

Children will have been identified as presenting with some low level features of social, emotional 

mental health difficulties. 

 

Assessment  

and Planning 

 

Assessment will continue as part of normal school and class assessments, while the SENCO may 

initiate some more specific assessment and observations: 

 Records kept could include observations and assessments of context, structured and 
unstructured times, frequency, triggers, ABCs, STAR analysis, which are analysed in order to 
ensure the early identification of emerging difficulties 

 Plans may be in place for more difficult times of the school day 

 Learning styles should be re-visited with adjustments made to accommodate them 

 Parents involved on a regular basis and encouraged to support targets at home  
 

Groupings 

for teaching 

 

Pupils will continue to be in a mainstream class with attention paid to organisation and pupil 

groupings as follows:   

 Opportunities for small group work based on identified need eg listening/thinking/social skills 

 Time limited mainstream classroom programme of support, which relates to assessments   

 Small group work to teach appropriate behaviours and emotional regulation 

 A quiet area in the classroom available for individual work or to support pupils to calm/refocus 

 A mainstream classroom environment with attention paid to nurturing principles, developing 
positive relationships, the creation of a sense of belonging and safety and adjusted in the light of 
information gained as a result of on-going observations and assessments  
 

Human 

resources 

and staffing 

 

 Support/advice for the class teacher from SENCo with assessment, observation and planning 

 Appropriately skilled additional adults routinely used to support flexible groupings and to 
observe pupils   

 Skilled adults available to offer planned  support for pupils experiencing difficulties 

 A continued focus on close liaison and a common approach with parents/carers 
 

Curriculum 

and teaching 

methods  

 Strategies developed are part of a planned approach and are shared with all relevant school staff 
and parents/carers  

 Differentiation of the curriculum and all supporting materials socially and emotionally as well as 
academically 

 Adult communication well matched to pupils’ assessed level of communication and ability to 
understand e.g. appropriate amount of teacher talk – chunked instructions, simple sentences  

 More targeted responses  to pupils’ preferred learning and communication style 

 Planned opportunities for pupils to learn social and emotional skills, e.g. use of specific, planned 
groups e.g. friendship groups 

 Preparation for any change and the need for clear routines so that children feel safe 
 



Appendix F - SEMH 

Social, Emotional and Mental Health (SEMH) Guidance 

Range 2 - School based responses (Mild) 

Descriptor 

 

Difficulties identified at range 1 continue/worsen and there has been no significant measured 

change in the target behaviour/social skill despite quality first teaching and range 1 interventions 

being in place. 

Assessment  

and Planning 

 

Assessment as range 1 plus: 
More detailed and targeted observation ie interval sampling, ABC’s,  STAR analysis, use and 
analysis of assessment tools (Boxall, SDQ) and interventions related to assessments 

 Behaviour plans/risk assessments in place for more difficult times of the school day 

 Assessment of progress in response to interventions 

 Pupil self assessment, and wider assessments for learning/other SEN 

 Planning includes individually focused plans with clear targets and with appropriate steps 
taken to engage pupil and parents  

 Advice sought from recognised professionals external to the school (e.g. Behaviour Support 
Service Specialist Teaching Team, Educational Psychology Service, CAMHS). 

       Advice rather than referral at this stage 
 

Groupings for 

teaching 

 In addition to the provision at range 1, identified regular support to teach social 
skills/emotional literacy in order to support behaviour and learning targets 

 Mainstream class with regular, time limited programmes of small group work based on 
identified need 

 Occasional opportunities for 1:1 support focused on specific individual targets 

Human resources 

and staffing 

 

 Additional adult, under the direction of teacher/SENCo, provides targeted support on an 
individual/group basis 

 Increased parental/carer involvement and regularly reviewed individual plans 

 Skilled staff available to encourage inclusion in extracurricular activities 

 Main provision by class/subject teacher with support from SENCO and with additional advice 
(not referral) from other professionals as outlined above 

Curriculum and 

Teaching 

Methods 

As range one, but with the addition of: 

 Individually  targeted differentiation of the curriculum to ensure inclusion 

 Individual strategies developed are part of a planned approach and are shared with all 
relevant school staff and parents/carers  

 More targeted differentiation of the curriculum and all supporting materials socially and 
emotionally as well as academically 

 Individually targeted responses  to pupils’ preferred learning and communication style 

 Planned opportunities for pupils to learn social and emotional skills, e.g. use of specific, 
planned groups e.g. friendship groups 

 A nurturing approach within the classroom which takes account of individual SEMH 
assessments to reduce the impact of difficulties in the understanding of social rules, 
expectations and appropriate behaviour 

 Short term individual support focusing on listening, concentration, social skills 

 Occasional small group work with an increasing emphasis on relationships, emotions, social 
skills, conflict resolution 

 Consideration of flexibility to teach according to emotional need rather than chronological 
age 

 Provision of opportunities for play, creative activities, drama/role play 

Resources and 

Intervention 

Strategies 

 Continue with range 1 strategies + use of SMART individual behaviour targets within 
classroom or playground 

 Increase visual systems; prompt cards, behaviour plans, risk assessments, portable plans, 
diaries  



 

Social, Emotional and Mental Health (SEMH) Guidance 

Range 3 (Moderate) 

Difficulties identified at range 2 continue/worsen and there has been no significant measured change in the target 

behaviour/social skill despite quality first teaching and range 1 and 2 interventions being in place. 

As Range 2 plus more systematic application of assessment tools to gain detailed evidence over      time to support a 

planned approach, from which action plans are developed and regularly reviewed 

 Referral to recognised specialist professionals external to the school (e.g. Behaviour 
Support Service Specialist Teaching Team, Educational Psychology Service, CAMHS). 

 Behaviour and curriculum plans closely track levels of achievement, and all targets are individualised and SMART  

 Individual provision map is now in place demonstrating provision at range 1-3 to support a pupil with long term 
needs that are likely to require further specialist assessment. Provision Map clearly evidences  that up to 16.5  
hours of individual support is in place  

 Consideration may be given to referral to LA Behaviour Panel/BAC  for further advice and assessment in a short 
term specialist environment may be felt to be appropriate  

 Effective multi-agency working in place 

 Mainstream class but predominantly working on modified curriculum tasks with regular and consistent 1:1 support 
focused on specific SEMH/learning targets 

 Frequent opportunities for small group work based on identified need  - SEAL small group work or nurture group 
provision (if available and assessments indicate appropriateness) 

School 

 Daily access to staff in school with experience of SEMH, eg behaviour support worker, lead behaviour professional, 
SENCo, behaviour/learning mentor, inclusion manager, nurture group staff 

 Additional adult, under the direction of the teacher, supports pupil working on modified 
behaviour targets and curriculum tasks 

 Increased access to a combination of targeted individual, small group activities 

 Main provision by class/subject teacher with support from SENCo. Additional advice and support from recognised 
professionals external to the school (e.g. referral to Behaviour Support Service Specialist Teaching Team, 
Educational Psychology Service, CAMHS). 

 Consider access to therapeutic interventions such as counselling, play therapy, art therapy, CBT, anger regulation 
work 
 

Teaching focuses on both SEMH and curriculum outcomes throughout the school day 

 Tasks and presentation differentiated and personalised to pupil’s needs 

 Modified and individualised level/pace/amount of teacher talk 

 1:1 teaching for the introduction of new concepts and the specific teaching and reinforcement of classroom 
routines and expectations 

 Small steps targets within group programmes 

 1:1 work task completion with adult support 

 Targets monitored with pupil daily  
 

 Use the strategies in ranges 1 – 2 with an individualised focus 

 Continue to review any resources and develop them to match the pupil’s needs 

 Involvement from wider services; Children’s Social Care, CAMHS, CDC, PALZ, Early Help  
 



Social, Emotional and Mental Health (SEMH) Guidance 

 

Range 4i (Severe) 

Descriptor 

 

Pupil continues to present with severe and persistent levels of social, emotional, mental health 

difficulties which are now more complex and long term and which have required statutory 

assessment to ensure additional financial resource to support continued inclusion in a mainstream 

environment. 

Assessment and 

Planning 

 

 Statutory assessment process (EHCP) is complete and is supported by the annual review 
process to ensure that assessment continues to be on-going, is multi-agency and involves a 
range of specialist professionals 

 Is supported by an annual review process to ensure on-going assessment, which is multi-
agency and involves parents/carers and a range of specialist professionals, such as CAMHS, EP, 
YOT, therapeutic provisions 

 IEP, PSP, IBP, risk assessment or provision map detailing strategies and appropriate short term 
targets 
 

Groupings for 

teaching 

 

 Pupil offered individualised support from an adult in the mainstream environment – with 
reference to both statutory funding and advice detailed within EHCP 

 Opportunities for pupil to engage in specialist provision within the mainstream environment 
for part of the week 
 

Human resources 

and staffing 

 Daily access to staff with experience and training in meeting the needs of pupils with SEMH 

 Continued access to advice and support from external specialists as indicated above 

 EHCP may advise access to therapeutic interventions such as counselling, play therapy, art 
therapy, CBT, anger regulation work 
 

Curriculum and 

Teaching 

Methods 

 Pupils curriculum is personalised and pupils may be dis-applied from some aspects of the 
national curriculum 

 Activities focus on key skills and SEMH outcomes throughout the school day 

 More lessons outside mainstream timetabling with increasing access to alternative specialist 
provisions 
 

Resources and 

Intervention 

Strategies 

Continue to review  resources and develop them to match the pupil’s needs: 

 Targeted intervention carefully employing a range of specialist strategies 

 Individual SEMH programme incorporating 1:1 and small group teaching 

 Specialist provision within mainstream may be appropriate to meet need for part of the week 

 All additional resources and exceptional arrangements are referenced in a personalised 
provision map  
 

 

 

 



Social, Emotional and Mental Health (SEMH) Guidance 

Range 4ii (Severe) 

Descriptor 

 

Pupil continues to present with severe and persistent levels of social, emotional, mental health 

difficulties which continue to be complex and long term and which require a higher level of 

additional financial resource to support continued inclusion in a mainstream environment. 

  

Assessment  

and Planning 

 

 Statutory assessment process (EHCP) is complete and is supported by the annual review 
process to ensure that assessment continues to be on-going, is multi-agency and involves a 
range of specialist professionals 

 Is supported by an annual review process to ensure on-going assessment, which is multi-
agency and involves parents/carers and a range of specialist professionals, such as CAMHS, EP, 
YOT, therapeutic provisions 

 IEP, PSP, IBP, risk assessment or provision map detailing strategies and appropriate short term 
targets 
 

Groupings for 

teaching 

 

 Pupil offered individualised support from an adult in the mainstream environment – with 
reference to statutory funding  and advice detailed within EHCP 

 Opportunities for pupil to engage in specialist provision within the mainstream environment 
for part of the week 
 

Human resources 

& staffing 

 Daily access to staff with experience and training in meeting the needs of pupils with SEMH 

 Continued access to advice and support from external specialists as indicated above 

 EHCP may advise access to therapeutic interventions such counselling, play therapy, art 
therapy, CBT, anger regulation work 
 

Curriculum and 

Teaching 

Methods 

 Pupils curriculum is personalised and pupils may be disapplied from some aspects of the 
national curriculum 

 Activities focus on key skills and SEMH outcomes throughout the school day 

 More lessons outside mainstream timetabling with increasing access to alternative specialist 
provisions 
 

Resources and 

Intervention 

Strategies 

Continue to review  resources and develop them to match the pupil’s needs: 

 Targeted intervention carefully employing a range of specialist strategies 

 Individual SEMH programme incorporating 1:1 and small group teaching 

 Specialist provision within mainstream may be appropriate to meet need for part of the week 

 All additional resources and exceptional arrangements are referenced in a personalised 
provision map 
 

 

 

 

 



Appendix F – P&M Guidance 

Physical/Medical Guidance 

Range Descriptor 

1  Some mild problems with fine motor skills and recording.  

 Mild problems with self-help and independence. 

 Some problems with gross motor skills and co-ordination often seen in PE. 

 Some implications for risk assessment e.g. educational visits, high level P.E. or 
playground equipment. 

 May have continence/ toileting  issues 

 Possible low levels of self-esteem. 

 May have medical condition that impacts on time in school and may require a 
medical care plan. 

2  Continuing mild to moderate problems with hand / eye coordination, fine / gross 
motor skills and recording, impacting on access to curriculum. 

  Making slow or little progress despite provision of targeted teaching approaches. 

 May have continuing difficulties with continence/ toileting   

 May have continuing problems with self-esteem and peer relationships. 

 Continuing problems with self-help and independence. 

 Continuing problems with gross motor skills and co-ordination often seen in PE. 

 Some implications for risk assessment e.g. educational visits, high level P.E. or 
playground equipment. 

 May have medical condition that impacts on time in school and may require a 
medical care plan. 

3  Moderate or persistent gross and / or fine motor difficulties 

 Recording and / or mobility now impacting more on access to the curriculum. 

 May need specialist input to comply with health and safety legislation; e.g. to 
access learning in the classroom, for personal care needs, at break and lunch 
times.  

 Increased dependence on mobility aids i.e. wheelchair or walking aid. 

 Increased use of alternative methods for extended recording e.g. scribe, ICT 

4 (i) 
Severe 

 Significant physical /medical difficulties with or without associated learning 
difficulties. 

 Physical and / or medical condition will have a significant impact on the ability to 
access the curriculum. This may be through a combination of physical, 
communication and learning difficulties. 

 Significant and persistent difficulties in mobility around the building and in the 
classroom 

 May have significant personal care needs which require adult support and access 
to a hygiene suite. 

 May have developmental delay and/or learning difficulties which impacts upon 
access to curriculum. 

 Will require a Statutory assessment  or will have an Education, Health and Care 
Plan 
Primary need is identified as physical / medical 

4 (ii) 
Severe 

Some or all of the following: 

 Severe physical difficulties and/or a medical condition with or without associated 
learning difficulties; 

 Impaired progress and attainment; 

 Persistent difficulties in mobility around the building and in the classroom 

 Severe physical difficulties or a medical condition that requires access to assistive 
technology to support communication, understanding and learning; 

 The need for high level support for all personal care, mobility, daily routines and 
learning needs; 

 Will need an Education, Health and Care Plan 

 Primary need is identified as physical / medical 

 Physical conditions that require medical/therapy/respite intervention and support; 

 The need for an environment to support self-esteem and positive self-image; 

 A developing neuro-muscular degenerative condition or traumatic incident 
resulting in brain or physical injury. 
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Cognition and Learning Difficulties Guidance 
 

Range Descriptors Overview 

 

Range One 

 Below expected rate of attainment; up to 2 years behind national expectations. 

 Difficulty with the acquisition / use of language, literacy, numeracy skill 

 Difficulty with the pace of curriculum delivery.  

 Some problems with concept development.  

 Take note of descriptors for other SEN needs, may not be primary need  

 

Range Two 

 Mild but persistent difficulties in the acquisition/use of language/literacy/numeracy skills. 

 Attainment is more than 2 years behind national expectations despite targeted differentiation 

 Processing difficulties limit independence and may need adult support in some areas. 

 Take note of descriptors for other SEN needs, may not be primary need 

 

Range Three 

 Moderate and persistent difficulties in the acquisition/use of language/literacy/numeracy skills. 

 Needs persist and appear resistant to previous interventions 

 Attainment is more than 3 years behind expected level despite differentiated learning 
opportunities and concentrated support with wave 1/2 interventions. 

 Moderate difficulties with independent working and needs the support of an adult and a 
modified curriculum. 

 Cognitive assessment by a specialist teacher or Educational Psychologist likely to be 
significantly below average range of cognitive ability (SS<72 at the 3rd percentile or below). 
Moderate LD 

 A diagnosis may be in place eg Down Syndrome/Williams Syndrome/Prader Willi syndrome 

 

Range 

Four(1) 

 Significant cognitive impairment severely restricts access to the curriculum 

 Cognitive assessment by a specialist teacher or Educational Psychologist Likely to be 
significantly below average range of cognitive ability (SS< 68 at the 1st percentile or below). 
Severe LD 

 Significant difficulties with independent working and needs the support of an adult and a 
personalised curriculum. 

 Significant difficulties in the acquisition/use of language/literacy numeracy skills, with the 
curriculum and out of school activities 

 Significant level of cognitive impairment that is a lifelong disability and significantly impacts on 
social development and independence 

 An EHCP is in place. 

 

Range Four 

(2) 

 Significant cognitive impairment severely restricts access to the curriculum. 

 Significant and persistent difficulties in the acquisition/use of language/literacy/ 
numeracy skills, with the curriculum and out of school activities 

 Significant level of cognitive impairment that is a lifelong disability and significantly impacts on 
social development and independence and requires specialist teaching. 

 Severe LD DSP Provision available 

 

Range Five 

 Profound difficulties with cognitive impairment profoundly restrict access to the curriculum and 
require specialist provision.  

 Significant and persistent difficulties in the acquisition/use of language/literacy/numeracy skills, 
with the curriculum and out of school activities 

 Complex and severe language and communication difficulties. 

 Profound LD 

Range Six  Profound learning needs with another significant barrier to learning e.g. 
SLCN/Sensory/Physical/ASD 

 Profound difficulties with cognitive impairment that profoundly restrict access to the curriculum 
and require specialist provision. . 

 Profound and persistent difficulties in the acquisition/use of language/literacy/numeracy skills, 
that impact on all aspects of daily life; lifelong disability. 

 Complex and profound language and communication difficulties. 

 Profound LD 



Appendix F - EYFS 

Early Years Foundation Stage (EYFS) 

Range Descriptors Overview 
 
 
 
Range One 

 
 
The pupil is not making expected progress: difficulties are becoming apparent in relation to 
prime areas:  
 

 Personal, social and emotional development 

 Communication and language development 

 Physical development including fine and gross motor skills 
 
Using the EY SEN Support Grid as a guide and being mindful that every child is an individual 
and they all learn and develop at different rates, the child’s developmental profile shows the 
following level of delay: 
 

 At 2 years functioning at 12-18 months 

 At 3 years functioning at 18-30 months 

 At 4 years functioning at 24-38 months 

 At 5 years functioning at 31-50 months 
 

 
 
Range Two 

 
 
The pupil will have mild but persistent difficulties and is not making expected progress 
despite a range of interventions and quality teaching: difficulties are becoming increasingly 
apparent in relation to prime areas:  
 

 Personal, social and emotional development 

 Communication and language development 

 Physical development including fine and gross motor skills 
 
Using the EY SEN Support Grid as a guide and being mindful that every child is an individual 
and they all learn and develop at different rates, the child’s developmental profile shows the 
following level of delay: 
 

 At 2 years functioning at 8-12 months 

 At 3 years functioning at 12-17 months 

 At 4 years functioning at 17-23 months 

 At 5 years functioning at  20-30 months 

 
 
Range Three 

 
The pupil will have moderate and persistent difficulties and is not making expected 
progress despite significant levels of focussed intervention and implementation of 
advice and recommendations from external agencies and the provision of quality 
teaching: difficulties are clearly apparent in relation to prime areas:  
 

 Communication and language development 

 Physical development 

 Personal, social and emotional development 
 
Using the EY SEN Support Grid as a guide and being mindful that every child is an individual 
and they all learn and develop at different rates, the child’s developmental profile shows the 
following level of delay: 
 
 

 At 2 years functioning at 6-8 months 

 At 3 years functioning at 9-12 months 

 At 4 years functioning at 12-16 months 

 At 5 years functioning at  16-20 months 

 
 
Range Four (1) 
 
 

 
The pupil will have severe and persistent difficulties, and is not making expected 
progress despite significant levels of focussed intervention and implementation of 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Range Four  
(2) 

advice and recommendations from external agencies and the provision of quality 
teaching. Difficulties are clearly apparent in relation to prime areas: 
 

 Communication and language development  

 Physical development  

 Personal, social and emotional development 

 
Using the EY SEN Support Grid as a guide and being mindful that every child is an individual 
and they all learn and develop at different rates, the child’s developmental profile shows the 
following level of delay: 

 
 At 2 years functioning at 0-6 months 

 At 3 years functioning at 0-9 months 

 At 4 years functioning at 0-12 months 

 At 5 years functioning at 0-16 months 

  
As for 4 (1) An assessment place in a specialist early years provision may need to be 
considered. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix F – Speech and Language Descriptors 

 

Range 1  Possible Description of pupil 

 

SLCN may be an emerging but not yet clearly identified primary area of need; the pupil has some difficulty with 

speaking or communication.  

Will present with some/all of the difficulties below and these will mildly affect curriculum access and social 

development. 

 

 Phonological awareness difficulties (awareness of the sounds in spoken words such as rhyme, alliteration, 
and syllabification) which impact on progress reading and spelling. 

 Speech is understood by others but has some immaturities, which may impact on social interaction and 
the acquisition of literacy. 

 Difficulties with listening and attention that affect task engagement and independent learning. 

 Comments and questions indicate difficulties in understanding the main points of discussion, information, 
explanations and the pupil needs some support with listening and responding.  

 Difficulties in the understanding of language for learning (conceptual language; size, time, shape, position) 

 Limited vocabulary, both expressive and receptive.  

 May rely heavily on Non Verbal Communication to complete tasks (adults gestures, copying peers) and 
this may mask comprehension weaknesses.  

 Social interaction could be limited and there may be some difficulty in making and maintaining friendships.  

 Behaviour as an indicator of SLCN: difficulties with independent learning, poor listening and attention, 
frustration, stress, lack of engagement. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix F – Speech and Language Descriptors 

Speech, Language and Communication Guidance 

Range 1  

Assessment 

& 

Planning 

School must:  

 Identify evidence that the pupil’s language 
is delayed. 

 Use EYFS profile, C&L baseline 
assessment and checklists as a system of 
identification and monitoring. 

 Ensure the pupil is part of normal school 
and class assessments. 

 Senco and class teacher could be involved 
in more specific assessments and 
observations to clarify SLCN as the primary 
area of need, and the nature of the difficulty.  

 Other assessment tools schools may use: 
Welcomm, Speech/Language Link, 
Communication Trust Progression Tools, 
TALC, BPVS, Living Language, PORIC. 

 Refer to School nurse for sight/hearing tests 
 

LA must: 

 Checklists for schools on BSO 
SLCN checklists 

 C&L baseline assessment 

 

Groupings 

for teaching  

 

 Mainstream classroom with attention paid to position in the classroom and acoustics 

 Flexible pupil groupings; positive peer speech and language models  

 Groupings reflect ability with modifications made to ensure curriculum access 

  

Human 

Resources 

& staffing 

School 

 Main provision by class/subject teacher with advice from Senco 

 Additional adults routinely used to support flexible groupings and differentiation under 
the guidance of the teacher.  

 Adults actively support pupils by modifying teacher talk and scaffolding/modelling 
responses 

 Adults provide support to listen and respond to longer sequences of information in 
whole class situation. 

 Adults provide encouragement and support to collaborate with peers in curriculum 
activities. 

Curriculum 

& teaching 

methods 

School: 

 Literacy tasks may require some 
modification. 

 Instructions supported by visual and written 
cues 

 Reduction/modification of complex 
language when giving 
instructions/information to support attention 
and understanding.  

 Flexibility in expectations to follow 
instructions /record work 

 Opportunities for developing the 
understanding and use of language across 
the curriculum  

 Opportunities for time limited small group 
work based on identified need 

 Planning show opportunities for language 
based activities 

 Family supports targets at home 

 Pupil involved in setting and monitoring 
their own targets. 

  
 

LA: 

 QFT strategies and advice 
sheets on BSO. 

 

 

 

 

http://bso.bradford.gov.uk/Schools/CMSPage.aspx?mid=1893#SLCN
http://bso.bradford.gov.uk/Schools/CMSPage.aspx?mid=1893#top
http://bso.bradford.gov.uk/Schools/CMSPage.aspx?mid=1893#SLCN
http://bso.bradford.gov.uk/Schools/CMSPage.aspx?mid=1893#SLCN


Resources 

& 

intervention 

strategies 

Resources: 

 

 Refer to The Communication Trust What 
Works for pupils with SLCN database 

 QFT strategies 
 

Interventions: 

 Talk across the Curriculum 

 Talking Partners@primary 

 Talking Partners@secondary 

 Nurturing Talk 

 TalkBoost (Communication Trust)  

 Talking Maths 

 Colourful Semantics 

 Colourful Stories 

 Chatterbox 

 Makaton 

 ICT support: Clicker 6, voice recorder, talk 
to text, communication apps 

 Splingo 

 

Resources/interventions provided by 

LA: 

 

 Cognition and Learning Service 
to provide training on specific 
language programmes/ 
interventions.   

 SEN support services to provide 
Elklan training to support the 
teaching of C&YP with SLCN 
SEN support services offer 
Elklan Communication Friendly 
Schools Accreditation  

 Speech and Language Forums 
(SALF) for professionals: 
sharing good practice, 
resources, advice and 
strategies. Details on BSO. 

   

NC level  Across expected NC level range with an unusual profile showing strengths and 
weaknesses primarily in speaking and listening and literacy. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.thecommunicationtrust.org.uk/projects/what-works/
http://bso.bradford.gov.uk/userfiles/file/LDteam/Quality%20First%20Teaching%20Strategies%20for%20Speech%20and%20language%20catherine%20updated.doc
https://bso.bradford.gov.uk/Schools/CMSPage.aspx?mid=3187


Appendix F – Speech and Language Descriptors 

 

Range 2 Possible Description of pupil 

 

SLCN is identified as the primary area of need; the pupil has some difficulty with speaking or communication.  

Will present with some/all of the difficulties below and these will mildly-moderately affect curriculum access and 

social development. 

 Phonological awareness difficulties (awareness of the sounds in spoken words such as rhyme, alliteration, 
and syllabification) which impact on progress reading and spelling. 

 Speech is understood by others but has some immaturities, which may impact on social interaction and 
the acquisition of literacy. 

 Difficulties with listening and attention that affect task engagement and independent learning. 

 Comments and questions indicate difficulties in understanding the main points of discussion, information, 
explanations and the pupil needs some support with listening and responding.  

 Difficulties in the understanding of language for learning (conceptual language; size, time, shape, position) 

 Limited vocabulary, both expressive and receptive.  

 May rely heavily on Non Verbal Communication to complete tasks (adults gestures, copying peers) and 
this may mask comprehension weaknesses.  

 Social interaction could be limited and there may be some difficulty in making and maintaining friendships.  

 Behaviour as an indicator of SLCN: difficulties with independent learning, poor listening and attention, 
frustration, stress, lack of engagement. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix F – Speech and Language Descriptors 

Speech, Language and Communication Guidance 

Range 2  

Assessment 

& 

Planning 

School must: 

 Identify evidence that the pupil’s language 
is delayed. 

 Use EYFS profile, C&L baseline 
assessment and checklists as a system of 
identification and monitoring. 

 Ensure the pupil is part of normal school 
and class assessments  

 Actively monitor behaviour as an indicator 
of SLCN:  

 Senco and class teacher should be 
involved in more specific assessments and 
observations to clarify SLCN as the 
primary area of need, and the nature of the 
difficulty.  

 Other assessment tools schools may use: 
Welcomm, Speech/Language Link, 
Communication Trust Progression Tools, 
TALC, BPVS, Living Language, PORIC. 

 Refer to school nurse for sight/hearing 
tests 

LA must: 

 Checklists for schools on BSO 
SLCN checklists 

 C&L baseline assessment 

Groupings 

for teaching  

 Mainstream classroom with attention paid to position in the classroom and acoustics 

 Flexible pupil groupings; positive peer speech and language models  

 Groupings reflect ability with modifications made to ensure curriculum access 

 Small group/individual  work to target specific needs  

Human 

Resources 

& staffing 

School: 

 Main provision by class/subject teacher with advice from Senco 

 Adults routinely used to support flexible groupings and differentiation under the guidance 
of the teacher.  

 Adults actively support pupils by modifying teacher talk and scaffolding/modelling 
responses 

 Regular, planned support to listen and respond to longer sequences of information in 
whole class situation. 

 Regular, planned encouragement and support to collaborate with peers in curriculum 
activities.    

 Staff working directly with the pupil should have knowledge and training in good practice 
for teaching and planning provision for C&YP with SLCN 

Curriculum 

& teaching 

methods 

School: 

 Literacy tasks require regular modification 

 Instructions supported by visual and written 
cues 

 Reduction/modification of complex 
language when giving 
instructions/information 

 Flexibility in expectations to follow 
instructions /record work 

 Opportunities for developing the 
understanding and use of language across 
the curriculum  

 Opportunities for time limited small 
group/individual work based on identified 
need 

 Planning show opportunities for language 
based activities 

 Family supports targets at home 

 Pupil involved in setting and monitoring 
their own targets 

LA 

 

 QFT strategies and advice sheets 
on BSO. 

  

http://bso.bradford.gov.uk/Schools/CMSPage.aspx?mid=1893#SLCN
http://bso.bradford.gov.uk/Schools/CMSPage.aspx?mid=1893#top
http://bso.bradford.gov.uk/Schools/CMSPage.aspx?mid=1893#SLCN


Resources 

& 

intervention 

strategies 

|Resources: 

 Refer to The Communication Trust What 
Works for pupils with SLCN database 

 QFT strategies 

 

Interventions: 

 Talk across the Curriculum 

 Talking Partners@primary 

 Talking Partners@secondary 

 TalkBoost (Communication Trust)  

 Talking Maths 

 Talk across the Curriculum 

 Talking Partners@primary 

 Talking Partners@secondary 

 Nurturing Talk 

 TalkBoost (Communication Trust)  

 Talking Maths 

 Colourful Semantics 

 Colourful Stories 

 Chatterbox 

 Makaton 

 ICT support: Clicker 6, voice recorder, talk 
to text, communication apps 

 Splingo 

 PECS 

Resources/interventions provided by 

LA: 

 Cognition and Learning Service to 
provide training on specific 
language programmes/ 
interventions.   

 SEN support services to provide 
Elklan training to support the 
teaching of C&YP with SLCN  

 SEN support services offer Elklan 
Communication Friendly Schools 
Accreditation  

 Speech and Language Forums 
(SALF) for professionals: sharing 
good practice, resources, advice 
and strategies. Details on BSO. 

NC level   Across expected NC level range with an unusual profile showing strengths and 
weaknesses primarily in speaking and listening and literacy. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.thecommunicationtrust.org.uk/projects/what-works/
http://bso.bradford.gov.uk/userfiles/file/LDteam/Quality%20First%20Teaching%20Strategies%20for%20Speech%20and%20language%20catherine%20updated.doc
https://bso.bradford.gov.uk/Schools/CMSPage.aspx?mid=3187


Appendix F – Speech and Language Descriptors 

Range 3 Possible Description of pupil 

 

SLCN will be identified as the primary area of need with the nature of the difficulty clarified from 

observations and assessments by school, specialist education professionals and health professionals.  

Will present with some/all of the difficulties below and these will moderately affect curriculum access and 

social development. 

 

 Persistent delay against age related language norms 

 Persistent difficulties that do not follow a normal developmental patterns (disordered)  
Speech 

 Speech is usually understood by others but has immaturities. Persistent delay/ difficulties against 
age related speech norms 

 Difficulty in conveying meaning, feelings and needs to others due to speech intelligibility. 

 Speech sound difficulties impact on literacy development.  

 Speech sound difficulty may lead to limited opportunities to interact with peers. May be socially 
vulnerable as a result, may become isolated or frustrated.  

Expressive 

 Difficulties in word storage and retrieval that affect fluency, sentence structure and the quality of 
vocabulary. This will also be evident in written work and reading. 

 Difficulties in formulating sentences. May be associated with vocabulary or grammar, such as 
using immature or unusual verb forms. 

Receptive  

 Difficulties in accessing the curriculum; following instructions, answering questions, processing 
verbal information, following everyday conversations. Needs regular and planned additional 
support and resources.  

 Difficulties with listening and attention that affect task engagement and independent learning. May 
not be able to focus attention for sustained periods. May appear passive or distracted.   

  Difficulties with sequencing, predicting, and inference within both social and academic contexts. 
May result in associated behavioural difficulties due to anxiety or lack of understanding 
(withdrawal or externalising frustrations). May result in difficulties with completing daily living tasks 
or participating in daily living situations  

Social Communication 

 Difficulties with speech and/or language mean that social situations present challenges resulting in 
emotional outbursts, anxiety, social isolation and social vulnerability. 

 Difficulties with using and understanding non-verbal communication (NVC) such as facial 
expressions, tone of voice and gestures.  

 Poor understanding of abstract language and verbal reasoning skills needed for problem solving, 
inferring and understanding the feelings of others. 

 Anxiety related to lack of understanding of time and inference. Needs reassurance and 
forewarning of changes to routine or when encountering new situations/experiences 

 

 

 

 

 

 

 

 

http://bso.bradford.gov.uk/Schools/CMSPage.aspx?mid=1893#SLCN
http://bso.bradford.gov.uk/Schools/CMSPage.aspx?mid=1893#SLCN


Appendix F – Speech and Language Descriptors 

Speech, Language and Communication Guidance 

Range 3  

Assessment 

& 

Planning 

School must as for ranges 1 & 2 plus: 

 Provide evidence of monitoring and 
identification of pupil’s needs before 
making a referral for assessment 
and advice from a specialist teacher. 

 Refer to Speech and Language 
Therapy Services (SALT) for further 
assessment and therapy This must 
be agreed with the family. 

 Reviews should consider the 
evidence based need to move 
towards EHC plan 

LA should: 

 Provide advice and assessment 
from specialist teacher with 
reference to the pupil’s 
understanding, use of vocabulary, 
grammatical structure, social 
interaction and language 
processing. 

 Assessment and advice regarding 
technology to support curriculum 
access and communication 

Groupings 

for teaching  

 Mainstream classroom with attention paid to position in the classroom and 
acoustics 

 Flexible pupil groupings; positive peer speech and language models 

 Groupings reflect ability with modifications made to ensure curriculum access 

 Regular, focussed, time limited small group/individual interventions. 

Human 

Resources 

& staffing 

School  

 Main provision by class/subject 
teacher with advice from SENCo 

 Additional adult support informed 
by differentiated provision planned 
by the teacher.  

 Could include advice from Speech 
and Language Therapist to inform 
planning. 

 Additional adult 1:1 support 
focussed on specific individual 
targets and any SALT programmes 
as appropriate 

 Staff working directly with the pupil 
must have knowledge and training 
in good practice for teaching and 
planning provision for C&YP with 
SLCN 

LA  

 Specialist teacher to complete 
assessments, meet family, advise 
on provision and monitor and 
review progress. 

 Training packages including Elklan  
 

Curriculum 

& teaching 

methods 

School must as for ranges 1 & 2 plus: 

 Planning identifies inclusion of and 
provision for individual targets 

 Additional steps are taken to 
engage families and the pupil in 
achieving their targets. 

 Mainstream class predominantly 
working on modified curriculum 
tasks.  

  Frequent opportunities for time 
limited small group and individual 
work based on identified need 

 Attention to position in the 
classroom and acoustics 

 Tasks and presentation 
personalised to pupil needs 

 Curriculum access facilitated by a 
structured approach using visual 
systems, modification /reduction of 
language for instructions and 
information. 

 Consideration to the transference 
and generalisation of skills 

LA: 

 Advice on inclusion and individual 
targets 



Resources 

& 

intervention 

strategies 

Other resources:  

 Refer to The Communication Trust  
What Works for pupils with SLCN 
database  

 Advice sheets 

 

Interventions: 

As range 1&2 

 

Resources/interventions provided by 

LA: 

 Cognition and Learning Service to 
provide training on specific 
language programmes/ 
interventions.   

 SEN support services to provide 
Elklan training to support the 
teaching of C&YP with SLCN  

 SEN support services offer Elklan 
Communication Friendly Schools 
Accreditation 

 Speech and Language Forums for 
professionals: sharing good 
practice, resources, advice and 
strategies. Details on BSO. 

NC level Across expected NC level range with an unusual profile showing strengths and 

weaknesses primarily in speaking and listening and literacy. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.thecommunicationtrust.org.uk/projects/what-works/
http://bso.bradford.gov.uk/Schools/CMSPage.aspx?mid=1893#SLCN
https://bso.bradford.gov.uk/Schools/CMSPage.aspx?mid=3187
https://bso.bradford.gov.uk/Schools/CMSPage.aspx?mid=3187


Appendix F – Speech and Language Descriptors 

 

Range 4i  Possible Description of pupil 

 

SLCN will be identified as the primary area of need with the nature of the difficulty clarified from observations and 

assessments by school, specialist education professionals and health professionals.  

.  

Will present with some/all of the difficulties as described at Range 3 and these will severely affect curriculum 

access and social development. 

 

 Could communicate or benefit from communicating using AAC 

 Some or all aspects of language acquisition are significantly below age expected levels  

 Significant speech sound difficulties making speech difficult to understand out of context 
 

Must have a diagnosis of Language Impairment/ Disorder or Speech Impairment/Disorder 

 

The main categories are: 

 Mixed receptive/expressive language impairment/disorder 

 Expressive only language impairment/disorder 

 Higher order processing impairment/disorder 

 Specific Speech Impairment 

 

Identification 

 Diagnosed by a Speech and Language Therapist in conjunction with a specialist teacher or Educational 
Psychologist.  

 C&YP with a diagnosis of Language Impairment may be of average or above average cognitive ability.  

 C&YP with Language Impairment (LI) often have associated social communication difficulties evident in 
rigid and repetitive behaviours. 

 C&YP with LI have difficulties with literacy associated with writing fluency, reading comprehension and 
spelling.  

 C&YP with LI often have behavioural, emotional and social difficulties due to impoverished peer 
interactions, poor listening and attention and understanding. 

 

 

 

 

 

 

 

 

 

 



Appendix F – Speech and Language Descriptors 

Speech, Language and Communication Guidance 

Range 4i  

Assessment 

& 

Planning 

School must as for ranges 1 & 3 plus: 

 Provide an appropriately trained 
teacher or teaching assistant to 
carry out SLT programmes for at 
least 15 minutes daily.  

 Where there is a diagnosis of 
Language Impairment or Speech 
Impairment the pupil’s individual 
academic potential should not be 
underestimated. However, 
planning must include a significant 
level of additional adult support and 
significant personalised 
differentiation to ensure curriculum 
access.  

 Recognise that language 
impairment is a persistent, severe 
and lifelong disability  

 Planning, targets and assessments 
must address pastoral 
considerations relevant to the 
individual pupil (emotional well-
being) as well as social and 
functional use of language.  

LA must  

 Provide advice and assessment from 
specialist teacher including technology to 
support curriculum access and 
communication. 

 Understand that severe speech and 
language difficulties affect access to most 
parts of a language based curriculum but 
performance on non-language based 
standardised assessments may be age 
appropriate. 

 Recognise that language impairment is a 
persistent, severe and lifelong disability  

 

 

SALT Service: 

 SLT will identify a programme of work to 
develop language and communication 
within the setting. The programme will be 
reviewed at least half termly.  

 

Groupings 

for teaching  

 Mainstream classroom with attention paid to position in the classroom and acoustics 

 Flexible pupil groupings; positive peer speech and language models 

 Groupings reflect ability with modifications made to ensure curriculum access 

Human 

Resources 

& staffing 

School: 

Main provision by class/subject teacher with 

advice from Senco and must include advice 

from specialist teacher and/or Speech and 

Language Therapist. 

 Additional adult 1:1 support 
focussed on specific individual 
targets and any SALT programmes 
as appropriate 

 Staff working directly with the pupil 
must have knowledge and training 
in good practice for teaching and 
planning provision for C&YP with 
SLCN 

 Additional training of mainstream 
staff  to support curriculum 
modifications 

 Band B SALT; as above plus 
specific advice and work with 
school staff to develop 
communication targets 
 

LA: 

 Where the annual review indicates that 
the pupil is not making excepted progress, 
up to 10 hours per year from a specialist 
teacher available to complete 
assessments, meet family, advise on 
provision, deliver teaching programmes 
and training and monitor and review 
progress.  

SALT Service THIS IS UNDER REVIEW: 

 Band A SALT. SLT to provide  training 
and advice on management of the 
communication difficulty in the classroom 

 Band B SALT; as above plus specific 
advice and work with school staff to 
develop communication targets 

 

Curriculum 

& teaching 

methods 

School must as for ranges 1 & 3 plus: 

 Mainstream class predominantly 
working on modified curriculum 
tasks 

 Individual targets following advice 
from SLT/specialist teacher must 

LA must: 

  Provide training to develop and support 
whole school understanding of the pupil’s 
individual needs through training such as 
Elklan Communication Friendly Schools, 
Elklan AAC. 

https://bso.bradford.gov.uk/Schools/CMSPage.aspx?mid=3187
https://bso.bradford.gov.uk/Schools/CMSPage.aspx?mid=3187


be incorporated in all activities 
throughout the school day 

 Whole school understanding of the 
pupil’s individual needs through 
training such as Elklan 
Communication Friendly Schools 
and/or training from SALT service  

 Additional training of mainstream 
staff to support curriculum 
modifications 

 Use of staff to implement specific 
materials, approaches and 
resources under the direction of the 
SLT 

 Daily opportunities for individual / 
small group work based on 
identified need 

 Provide 1:1 support focussed on 
specific individual targets and any 
SALT programmes as appropriate 

 Pay attention to position in the 
classroom and acoustics 

 Provide systematic and intensive 
mediation to facilitate curriculum 
access 

 Ensure specific structured teaching 
of vocabulary and concepts, in 
context.  

 Provide intervention for social 
communication and functional 
language use   

 Provide specialist support with 
recording and communication 

 Provide specific programmes to 
develop independent use of ICT, 
recording skills and communication 
through AAC as appropriate.   

 Offer additional training of mainstream 
staff to support curriculum modifications 

 Advice and assessment regarding specific 
programmes to develop independent use 
of ICT, recording skills and 
communication through AAC as 
appropriate.   

 Advice, assessment and monitoring of 
individual targets and strategies for 
curriculum access.   

 

SALT Service: 

 Training of mainstream staff to support 
curriculum modifications 

 Advice and support on using AAC 
systems 

 

Resources 

& 

intervention 

strategies 

Resources/interventions provided by 

LA: 

 SEN support services to provide 
Elklan training and additional 
specific/bespoke training to support 
the teaching of C&YP with SLCN  

 Provide training to develop and 
support whole school 
understanding of the pupil’s 
individual needs through training 
such as Elklan Communication 
Friendly Schools, Elklan AAC. 

 Speech and Language Forums for 
professionals: sharing good 
practice, resources, advice and 
strategies. Details on BSO. 

Other resources: 

 Refer to The Communication Trust What 
Works for pupils with SLCN database  

 Advice sheets 

 As for Range 1&2 

 

NC level Across expected NC level range with an unusual profile showing strengths and weaknesses 

primarily in speaking and listening and literacy. 

Funding Band A: 16.5 – 21.5 hours    Band B: 22 – 27 hours 

 

 

 

 

https://bso.bradford.gov.uk/Schools/CMSPage.aspx?mid=3187
http://www.thecommunicationtrust.org.uk/projects/what-works/
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Appendix G – Whole School Provision Map 

Holybrook Primary School 

Whole School Provision Map 

 

Please note down any provisions from SEN range 1+ which are made for pupils in your class. 

 

Pupil details Additional Provision (see range guidance 1+) 
What, how often, with who? 

Class Child’s 
name 

Primary 
need 

Literacy Numeracy Speech and 
language 

Social, 
emotional  

Hearing Visual Physical / 
Health 

Other  

           

           

           

           

           

           

           

           

 

 


